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Abstract 
The purpose of this study was to examine two types of racial socialization messages (preparation 
for bias and racial pride), self-esteem, and academic achievement of African American 
adolescents. Parents reported their racial socialization practices with their children and children’s 
academic achievement and self-esteem were assessed in 287 African American 10th graders. 
Contrary to study hypotheses, racial socialization practices were not significantly related to 
academic achievement. Nonetheless, the study results supported the hypothesized positive 
relationship between self-esteem and academic achievement. The results suggest a need for 
interventions aimed at increasing self-esteem in African American adolescents.  
Keywords: racial socialization, preparation for bias, racial pride, academic achievement, self-
esteem  
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Parental Racial Socialization and Adolescents’ Self-Esteem:  
Influences on Academic Achievement 
Ethnic-racial socialization is a process by which parents teach children about the 
importance and meaning of their race and ethnicity (Hughes et al., 2006).  Parents share racial 
socialization messages in order to prepare their children to cope with racial and ethnic 
discrimination, as well as to promote high self-esteem and pride in racial/cultural heritage 
(Boykin & Toms, 1985; Spencer, 1983; Spencer & Markstrom-Adams, 1990). Researchers have 
divided racial socialization messages into four distinct types of messages: cultural socialization, 
preparation for bias, promotion of mistrust, and egalitarianism (Hughes et al., 2006). In the 
current study, I will examine two of these socialization messages: racial pride and preparation for 
bias messages. The purpose of this study is to examine the impact that these two types of racial 
socialization messages have on the academic achievement and self-esteem of African American 
adolescents. Through the examination of the relationships between racial socialization and 
achievement as well as self-esteem and achievement, we will be able to better understand which 
messages produce positive outcomes in African American youth.  
Racial Socialization in African American Families 
Cultural socialization refers to parents teaching and encouraging their children to 
understand and appreciate their racial heritage, history and culture (Hughes & Chen, 1997). 
Some literature uses the term cultural socialization instead of racial pride. Both terms are used 
interchangeably, but for this study I will use the term racial pride. Preparation for bias involves 
parents making their children aware of racism and discrimination against their racial group and 
preparing them to cope with possible encounters of discrimination (Hughes et al., 2006, Hughes 
& Chen, 1999). In a review of racial socialization practices, Hughes et al. (2006) found that the 
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percentage of African American parents who reported cultural socialization with their children 
ranges from 33% to 80% or more. The majority of African American parents also report using 
preparation for bias, with estimates ranging from 67% to 90%.  
These two types of socialization have had varying effects on youth depending on their 
developmental age (Hughes & Chen, 1997; Marshall, 1995; Peters & Massey, 1983). 
Researchers have found that the child’s age and gender help to establish developmental context 
that influences whether parents feel their children are able to understand their messages (Hughes 
& Chen, 1997; Marshall, 1995; Peters & Massey, 1983). Youth in various age groups have 
reported differences in the frequency of discussions their parents have about preparation for bias 
(Hughes & Chen, 1997) as well as messages of cultural socialization (Fatimilehin, 1999). In 
particular, there is a higher frequency of racial socialization messages, in general, as age 
increases (Hughes et al., 2006). This increase in socialization with age is theorized to result from 
parents’ cognizance of their children’s developmental competencies and experiences.  In 
particular, some researchers have attributed the increase in preparation for bias messages to older 
adolescents’ greater ability to perceive discrimination experiences and fully understand race 
(Hughes et al., 2006; Quintana, 1998).  
Although the findings regarding gender are mixed, some research shows that girls receive 
more racial pride messages and boys receive more messages of racial barriers (Bowman & 
Howard, 1985; Thomas & Speight, 1999). Researchers have discussed the differences in the 
experiences of discrimination that minority girls and boys face. For instance, African American 
boys are more likely to be viewed as threatening (Stevenson et al., 2002) and often report more 
discrimination (Fischer & Shaw, 1999). Therefore, parents might use their child’s differential 
experiences as a cue for particular racial socialization messages.  
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Racial Socialization and Academic Achievement  
 Researchers have found that racial and cultural based parenting is an effective way to 
promote positive outcomes for African American children (Friend, Hunter, & Fletcher, 2011; 
Hughes et al., 2006; Lesane-Brown, 2006). Several studies have found links between racial 
socialization and academic or cognitive performance. The various dimensions of racial 
socialization lead to different academic outcomes and classroom behavior. Hughes et al. (2009) 
found that overall African American adolescents who report frequent racial socialization from 
parents are more likely to have better academic performance. In particular, cultural socialization 
is related to positive academic outcomes (Banerjee, Harrell, & Johnson, 2011; Hughes et al., 
2009). In contrast, preparation for bias had a negative relationship with academic outcomes, 
leading to lower academic efficacy (Hughes et al., 2009).  
There are mixed results in the existing literature examining the relationship between 
preparation for bias and academic achievement (Davis & Stevenson, 2006; Hughes et al., 2006; 
Hughes et al., 2009; McHale et al., 2006; Harris-Britt et al., 2007). As a result, theoretical 
reasoning supports either a positive or negative relationship between preparation for bias and 
academic achievement. Awareness of racial barriers is positively correlated with academic 
performance (Bowman and Howard, 1985) and better grades (Sander, 2009) in African 
Americans.  Researchers suggest that lessen susceptibility to stereotypes about their groups’ 
capabilities will influence performance and achievement (Hughes et al., 2006). However, other 
researchers finding negative influence suggest that preparation for bias might lead to lower 
academic motivation among African American youth (Hughes et al., 2009). If they perceive that 
success will be difficult to attain because of discrimination, then they might be less likely to 
work hard at school, with lower achievement as a result.  
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Racial pride socialization predicts higher classroom engagement, greater academic 
persistence, and higher school grades (Brown et al., 2009; Neblett et al., 2006). The samples in 
studies examining these relationships have varied in age from elementary and middle school 
aged (Hughes et al., 2009) to junior high and high school aged students (Brown et al., 2009; 
Neblett et al., 2006). Individuals who reported receiving more racial socialization behaviors from 
their parents, on the other hand, were more likely to achieve higher grades. Therefore, racial 
socialization appears to be related to the academic achievement and performance of African 
American adolescents various ways depending on the type of racial socialization.  
However the academic climate in which the child is reared in, can impact in the 
importance of racial socialization in youth’s academic achievement. Results from a study by 
Friend, Hunter and Fletcher (2011) have revealed that the effect of racial socialization may be 
influenced by the racial make-up of the school that the child attends. Friend et al. (2011) suggest 
cultural norms and values of majority White schools might not necessarily align with those of the 
African American students in the classrooms. Therefore, through racial socialization practices, 
parents are able to instill knowledge and skills that will help their children adapt to obstacles 
within the school system (Friend, Hunter, & Fletcher, 2011). 
Racial Socialization and Self-Esteem  
Racial socialization is likely to be associated with self-esteem, especially for minority 
groups that might experience discrimination (Hughes et al., 2006). Discrimination is a stressor 
that impacts one’s self-esteem and mental health status (Harris-Britt et al., 2007). Socialization 
has been theorized to act as a buffer for African Americans youth, allowing them to attribute 
negative outcomes to external factors or by enhancing their overall positive views of their racial 
group (Hughes et al., 2006). Crocker and Major (2012) suggest that possible reasons for this 
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phenomena could be attributing negative interactions to prejudice, comparing one’s experiences 
and outcomes with the in-group rather than with the advantaged outgroup, and choosing to value 
those skills and areas in which the racial/ethnic group excels, rather than focusing on areas in 
which the group does not excel. 
Research examining the relationship between racial socialization and self-esteem has 
yielded conflicting results. Constantine and Blackmon (2002) found that preparation for bias and 
cultural socialization were positively correlated with family self-esteem (e.g., my parents are 
proud of me for the kind of person I am); cultural socialization was positively correlated with 
peer self-esteem (e.g., I am not as popular as other people in my age); and lastly, mainstream 
socialization was negatively correlated with school self-esteem (e.g., my teachers expect too 
much of me). Harris-Britt et al. (2007) also observed a positive relationship between cultural 
socialization and self-esteem in the context of discrimination: High amounts of cultural 
socialization buffered youths’ self-esteem from the detrimental effects of racial discrimination. 
However, Davis and Stevenson (2006) did not find that cultural socialization was positively 
correlated with self-esteem. These mixed results suggest that there is still ambiguity about the 
relationship; giving reason to further explore the relationship between racial socialization and 
self-esteem. 
Self-Esteem and Academic Achievement  
 Self-esteem is defined as the self-evaluation of components including respect, 
competence, and self-worth (Cast & Burke, 2002). Self-esteem is often considered both a 
protective as well as a risk factor in educational attainment of adolescents. For instance, self-
esteem has been related to academic success among students, while low self-esteem has been 
related to low school achievement (Gaus, Wood, Beech, Taylor, & Michela, 1994). However, 
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researchers also suggest a reciprocal relationship among the constructs. In other words, academic 
achievement might predict self-esteem instead of self-esteem influencing academic achievement 
(Lawrence, 2000). Nonetheless, there is a general consensus that self-esteem and academic 
achievement are positively correlated (Gaskin-Butler & Tucker, 1995; Hale, 2001; Osborne, 
1997).  
 In a study examining 100 high school students, results indicated a positive relationship 
between self-esteem and academic achievement. Although there was a significant difference in 
achievement between boys and girls, self-esteem did not differ by gender (Aryana, 2010). 
Aryana suggests that high self-esteem is an important factor and strengthens the likelihood of 
academic achievement in students, which is consistent with other researchers (Gaskin-Butler & 
Tucker, 1995; Hale, 2001; Osborne, 1997). Hope et al. (2013) examined the relationship between 
self-esteem and achievement as related to adjustment to college in Black freshmen. The 
researchers found that a strong sense of positive group identification supports the relationship 
between self-esteem and achievement. The existing literature provides a foundation for the 
current study, examining self-esteem and achievement in African American high school students.  
The Current Study  
In the current study I will examine relationships among the two types of racial 
socialization, self-esteem, and academic achievement in a group of African American 
adolescents. I will test four hypotheses: (1) Racial pride socialization is expected to be positively 
related and preparation for bias will be negatively related to academic achievement in African 
American adolescents; (2) racial pride socialization and preparation for bias are expected to be 
positively related to self-esteem; (3) I hypothesize that self-esteem will be positively related to 
the academic achievement of African American students; and (4) It is anticipated that self-
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esteem will mediate the relationships between the two types of socialization and academic 
achievement.  
Method 
Participants 
Data for the project were drawn from the Youth Identity Project, a longitudinal study that 
focused on academic achievement and racial identity development in African American youth. 
Youth were originally recruited in Grade 5. When they were in Grade 10, additional youth were 
recruited to join the study. The current study has a sample of 287 African American youth (167 
girls, 120 boys) who participated in Time 3 of the study, when youth were in 10th grade. Data 
were collected in an urban school district in the southeastern region of the United States. 
Students were originally recruited from seven elementary schools and were followed as they 
proceeded through middle schools and high school, with most youth attending public institutions. 
A majority of students in the elementary and middle schools were African American; however, 
high schools were more racially diverse, with the percentage of African American students 
ranging from 27% to 92%.  
The parent sample included 211 adults. Of the adult participants, 83% were mothers, 7% 
were fathers, 6% were grandmothers, and 4% were legal guardians or other relatives. The Grade 
10 demographic data revealed 29% of parents had attended college or were college graduates 
with a bachelor's degree or higher. In terms of family household income, 45% of the participants 
came from households that made $29,999 or less per year; 34% made between $30,000 and 
$59,999 per year; and 21% made $60,000 or more per year. 
Procedure 
Letters were distributed to students at each school explaining the overall goals of the 
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study.  The letter described the purpose and logistical information about the study and extended 
an invitation for the child and parent/guardian to participate. All student questionnaires were 
completed at school in small groups at a time and location (e.g. library or resource room) that 
were convenient for school staff. Questionnaires were completed in one session lasting 
approximately 30 minutes. Upon completion of the session, the research assistant thanked the 
participants and distributed incentives (a $10 gift card). 
Packets including the parent questionnaire and a stamped, return-addressed envelope 
were mailed to students’ homes, and the survey was completed by the parent or guardian of the 
student. Once the laboratory received a completed questionnaire, an incentive (a gift card to a 
local grocery store) and thank you note were mailed to the parent.  
Measures 
The current study uses parent reports of parental racial socialization (preparation for bias 
and racial pride), child self-esteem, child academic achievement, and family demographic 
information.  
Racial Socialization. Parents were asked to complete an adapted version of two of the 
three subscales of the Race Socialization Scale (Hughes & Chen, 1997) to indicate the extent to 
which parents engaged in certain racial socialization practices. This adapted version included 
three additional items that were aimed at assessing behaviors that fostered racial pride (e.g. 
“Talked about the accomplishments of Black individuals”). Parents were asked to report on their 
own behaviors. Parents rated on a 5-point Likert scale (1 = never; 5 = more than 10 times) the 
frequency with which they engaged in each behavior over the last year. There were 7 items on 
the preparation for bias scale and 6 items on the racial pride scale. Items were averaged within 
each scale to create composite scores of preparation for bias and racial pride socialization. In 
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order to understand whether the items in the racial socialization scale were a reliable measure, 
Cronbach's alphas were calculated on the two scales. Alpha reliabilities were 0.91 for preparation 
for bias and 0.83 for racial pride. 
Students’ Self-Esteem. Youth reported their self-esteem using the Rosenberg Self-
Esteem Scale (Rosenberg, 1965). The measure includes 10 items (e.g., I feel that I have a 
number of good qualities). All items are answered on a 4-point Likert scale (1 = strongly 
disagree, 4 = strongly agree).  Negatively-worded items were reverse-coded and item scores 
were averaged to create an aggregated self-esteem score for each child. Alpha reliability for the 
measure was 0.82. 
Students’ Academic Achievement. Students’ average grades were taken from their high 
school transcripts, which were released from the schools. In the current study, the student’s 
course grades were used as the measure of academic achievement. The researchers aggregated a 
grade variable using students’ grades from core courses in Math, Science and English in Grade 
10. Grades ranged from 0 to 100.  
Demographic Information. Parents reported their relationship to the child, educational 
attainment, and yearly income. Parents were instructed to select the label (mother, father, 
grandparent, other relative, guardian, or other) that best described their relationship to the child. 
If a parent selected “other,” they were instructed to specify their relationship. Parent educational 
attainment was measured on a 10-point scale with responses that ranged from “less than high 
school” to “doctoral or professional degree.” Parents also reported their household income before 
taxes on an 11-point scale ranging from “under $10,000 yearly” to “over $100,000 yearly.” 
Measures of parent education and household income were assessed at each wave. 
Analytic Strategy  
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I first ran descriptive statistics to describe the overall analytic sample. The analytic 
sample included N =287 African American youth and their parents. Preliminary analyses were 
run to test reliability on the racial pride and preparation for bias message scales as well as the 
self-esteem scale. Correlational analyses were used to determine if relationships existed between 
parental racial socialization and academic achievement as well as self-esteem. Linear regression 
models were used to further analyze these relationships. All statistical analyses were conducted 
in IBM SPSS Statistics 20.  
Results 
All parents reported sharing both types of racial socialization messages with their child 
within the past year. A paired sample t-test revealed that the mean level differences in the 
frequency of parent racial socialization messages of preparation for bias (M = 2.94, SD = 
1.12) and racial pride (M = 3.19, SD = 1.01) were significantly different, t(210) = 4.40, p < .001, 
such that on average, parents were relaying significantly more messages of racial pride. The 
majority of students had relatively high self-esteem (M = 3.41 on the 4-point scale). When 
examining the student’s academic achievement in 10th grade, 88% of participants had at least an 
average grade of 70.00, which is equivalent to a D+. Means, standard deviations, and bivariate 
correlations for study variables are shown in Table 1.  
Preparation for Bias and Racial Pride Socialization as Predictors of Academic 
Achievement  
Study hypotheses were assessed using simple linear regressions. All regression models 
included control variables of child gender, parental income and parental education. Results of 
regression analyses testing the first hypothesis—racial pride socialization was expected to be 
positively related to academic achievement in African American adolescents—are shown in 
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Table 2. Results revealed a significant model, F(4, 92) = 4.76, p < .01. However, parents’ report 
of race pride did not significantly predict youths’ academic achievement, t(96) = -1.02, p = .31. 
I also predicted that preparation for bias would be negatively associated with academic 
achievement. To test this hypothesis, a simple linear regression was estimated using preparation 
for bias to predict academic achievement (see Table 3). The overall model was significant, F(4, 
92) = 4.45, p < .01. However, parents’ reports of preparation for bias were not significantly 
related to youths’ academic achievement, t(96) = -.06, p = .95. Thus, contrary to my predictions, 
neither type of racial socialization was related to students’ academic achievement.  
Parental Racial Socialization Predicts Adolescent Self-Esteem  
For Hypothesis 2, I predicted that racial pride socialization and preparation for bias 
would be positively related to self-esteem. Results of the regression shown in Table 4 reveal that 
the equation using reports of racial pride socialization to predict self-esteem was non-significant, 
F(4, 191) = 1.32, p = .27. However, there was support for the hypothesis that parents’ use of 
racial pride socialization influences youths’ self-esteem.  
Hypothesis 2 also suggested that preparation for bias is positively associated with self-
esteem. In order to test this hypothesis, a linear regression was performed to predict the 
aforementioned association (see Table 5). The overall model was not significant, F(4, 191) = 
1.03, p = .27. Parents’ reports of preparation for bias were not related to youth’s self-esteem.  
Self-Esteem as a Predictor of Adolescents’ Academic Achievement 
Lastly, I hypothesized that self-esteem would be positively related to the academic 
achievement of African American students. To test this hypothesis, a linear regression was 
calculated with students’ Grade 10 GPA as the dependent variables and self-esteem, gender, 
parent education, and parent income as predictor variables. Results revealed a significant 
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regression equation, F(4,95) = 6.36, p < . 001. The regression model results supported the 
hypothesis: Self-esteem predicted academic achievement (see Table 6), t(99) = 2.66, p < .01. 
Discussion 
The purpose of the current study was to examine the relationships between racial 
socialization messages (i.e., preparation for bias and racial pride) and academic achievement and 
self-esteem of African American adolescents. The results revealed that neither type of racial 
socialization message was associated with African American students’ academic achievement. In 
examining the relationship between racial socialization and self-esteem, neither racial pride 
socialization nor preparation for bias was associated with self-esteem, as initially predicted. 
Lastly, the hypothesis of a significant positive relationship between self-esteem and academic 
achievement was supported by the results.  
Preparation for Bias and Racial Pride Socialization as Predictors of Academic 
Achievement 
 The first hypothesis was that racial pride socialization would be positively related to 
academic achievement in African American adolescents. However, results indicated that there 
was no significant relationship. The hypothesis regarding this relationship was based on theory 
positing that a positive ethnic/racial identity is associated with positive academic outcomes 
(Chavous et al., 2003; Wigfield & Eccles, 1994). As a result, racial pride messages, which 
include positive messages about race, culture and history are expected to indirectly influence 
academic achievement through their impact on pride in social (racial/ethnic) group membership. 
This theory is also grounded in the literature, which has suggested that positive academic 
outcomes are a result of cultural/racial pride socialization (Hughes et al., 2009; Banerjee, Harrell, 
& Johnson, 2011). Another study showed that parental reports of socialization messages about 
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Black history, cultural or racial pride were predictive of better grades among adolescents (Brown 
et al. 2009). However, our results did not reveal the same findings.  
 I also hypothesized that preparation for bias would be negatively related to academic 
achievement in African American adolescents. However, the results did not support this 
hypothesis. Preparation for bias has been found to be negatively related to academic outcomes, 
leading to lower academic efficacy (Hughes et al., 2009). Scholars have suggested that 
preparation for bias might lead to lower academic motivation among African American youth. If 
they perceive that success will be difficult to attain because of discrimination, then they might be 
less likely to work hard at school, with lower achievement as a result. Some scholars have 
suggested that there might be a curvilinear relationship between frequency of preparation for bias 
messages and outcomes, with moderate amounts being optimal. For example, researchers who 
have reported negative consequences of preparation for bias messages have found that 
preparation for bias was only protective against discrimination at moderate (as opposed to high 
or low) levels of frequency (Davis & Stevenson, 2006; McHale et al., 2006; Harris-Britt et al., 
2007). Therefore, there is a possibility of over emphasizing to youth the likelihood that they will 
experience discrimination.  
The current results may differ from those of other studies because of the varying ways 
researchers have conceptualized positive academic outcomes. The current study used 10th grade 
transcripts to aggregate overall course grades to measure the academic achievement of the 
students. Other studies have used psycho-educational assessments, GPA, classroom involvement, 
etc. The lack of consistency in the measuring of academic achievement makes it difficult to 
compare results across studies.  It is also important to note the differences in ages of the 
adolescents in some of the studies could lead to different results. For instance, the current study 
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used 10th grade African American students, whereas other studies used youth who were in 
elementary and middle school (Hughes et al., 2009) to youth who were in junior high and high 
school (Neblett et al., 2006; Brown et al., 2009). There are cognitive developmental differences 
at these different ages that can affect how youth understand racial socialization messages 
(Hughes et al., 1997).  These age differences could result in the differences reported in the 
current study compared to previous studies.  
Finally, additional research is needed to better understand the factors that lead to or 
prevent parents from sharing particular messages with their children. The racial socialization 
measure used in the study only examines the frequency in racial socialization conversations the 
past year between parents and their children. Future research could examine the specific events 
that lead to these discussions. This knowledge is important for understanding what specific 
experiences lead to these discussions. For instance, are they discrimination experiences faced by 
the parent, child, or could it be media local or national media coverage? These are questions that 
will be answered by future research.  
Parental Racial Socialization Predicts Adolescent Self-Esteem 
Given prior theory and research results (McHale et al., 2006), I hypothesized that both 
racial pride and preparation for bias would be positively related to self-esteem. Racial 
socialization acts as a protective factor for African Americans, allowing them to attribute 
negative outcomes, such as discrimination, to external factors or by enhancing their overall 
positive views of their racial group (Hughes et al., 2006). Harris-Britt et al. (2007) also observed 
a positive relationship between cultural socialization and self-esteem in the context of 
discrimination: High amounts of cultural socialization buffered youths’ self-esteem from the 
detrimental effects of racial discrimination. These studies reveal the protective effects that racial 
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socialization can have on self-esteem. However, the current study did not support this 
hypothesis. The relationship between racial pride and self-esteem approached significance (p = 
.08), but was not significant.  
While most studies use the Rosenberg self-esteem scale to measure participant’s self-
esteem, Constantine and Blackmon (2002) used the HGASSES (Hare General and Area-Specific 
Self-Esteem Scale), a 30-item self-esteem measure that assesses both general self-esteem and 
area-specific self-esteem in the home, school, and peer domains. The researchers found that 
preparation for bias and cultural socialization were associated with higher family self-esteem, 
and cultural socialization was associated with higher peer self-esteem.  
I believe it important to consider how researchers quantify the frequency of racial 
socialization. There are parent reports as well as child reports of racial socialization in various 
studies. In the current study, I used parent reported frequency of racial socialization messages 
they believe they relayed to their children. However, parents could be inaccurately reporting the 
frequency of the messages they translate to their youth, or youth may not be internalizing all of 
the messages their parents transmit to them. An interesting avenue of future research could 
examine the consistency of parent and child reports of frequency of racial socialization messages 
to examine if parent and child reports are similar. If the child is not internalizing socialization 
messages, then these messages will not effectively buffer against bias and discrimination. This is 
an area that should be explored further in the racial socialization literature. 
Self-Esteem as a Predictor of Adolescents’ Academic Achievement 
The third hypothesis for the current study predicted that self-esteem would be positively 
related to the academic achievement of African American students. This hypothesis was 
supported.  This finding is important because it shows the importance of fostering healthy self-
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esteem in Black youth. Thus, self-esteem is a protective factor for African American students, 
allowing them to do well in school if they have positive self-esteem. Our results are 
correlational, therefore it is important to also consider that grades might influence self-esteem 
rather than self-esteem influencing grades (Ross & Broh, 2000). There is also the possibility of a 
third factor, such as positive parent-child relationship; healthy emotional adjustment, etc. that 
could potentially influence both self-esteem and academic achievement.  
Although we were unable to test the final hypothesis due to lack of correlation, I 
anticipated that self-esteem would mediate the relationships between the two types of 
socialization and academic achievement. This hypothesis was consistent with theory and prior 
findings in the literature that have shown either a full or partial mediation of self-esteem in the 
associations between racial socialization and academic achievement (Hughes et al., 2009). 
Implications 
Although results from the current study mostly failed to support the hypotheses, the racial 
socialization literature has a strong theoretical framework and many empirical studies have 
demonstrated that socialization is an important aspect of raising and educating African American 
youth (Banerjee, Harrell, & Johnson, 2011; Brown et al., 2009; Friend, Hunter, & Fletcher, 2011; 
Hughes et al., 2009). The present study provides evidence for the importance of aiding African 
American students in boosting their self-esteem, which may ultimately lead to higher academic 
achievement. I believe this finding has implications for possible interventions surrounding self-
esteem for African American students. These interventions could be intentional programming, 
workshops, and/or discussions surrounding the mental health as well as academic benefits to 
having a healthy self-esteem. I believe that this will help increase the self-esteem in these 
students and will lead to positive academic outcomes.  
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Directions for Future Research  
 In future research examining racial socialization, researchers may want to include focus 
groups or a qualitative component of the study along with the standard racial socialization 
measures in order to better understand parent’s use of the messages. This will allow for more in 
depth understanding of racial socialization that cannot be gleaned from self-report surveys.  
Much of the research surrounding racial socialization uses cross-sectional examinations 
of how it correlates to other outcomes. Future research should use longitudinal designs to better 
understand the developmental trends of racial socialization and how it relates to various 
outcomes across time. In the current study, it would have been interesting to analyze the 
hypotheses across time points to see if there are changes in amount of socialization messages, 
self-esteem, and academic achievement.  
Future studies should consider looking at both fathers and mothers and their racial 
socialization practices. In the current study the majority of parent participants were mothers. 
However, if there were enough fathers in the sample to do a comparison, researchers should 
explore differences in sharing specific messages of race socialization. In addition, the 
implications for their child when they share too many or fewer racial socialization messages.   
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Table 2 
 
Racial Pride Socialization as a Predictor of Academic Achievement 
 
Variable Β SE B                         β  
Child Gender -3.35 1.48 .-.23* 
Parent Income -.15 
 
.30 -.06 
Parent Education  1.40 .45 -.38** 
Parent Race Pride Socialization -.72 .70 -.10 
R2 = .17    
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Table 3 
Preparation for Bias as a Predictor of Academic Achievement 
Variable Β SE B                         β  
Child Gender -3.08 1.46 -.21* 
Parent Income -.16 
 
.303 -.07 
Parent Education  1.39 .47 .38** 
Parent Preparation for Bias  .04 .64 .00 
R2 = .16    
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Table 4 
 
Racial Pride Socialization as a Predictor of Self-Esteem 
 
Variable Β SE B                         β  
Child Gender .00 .06 .00 
Parent Income .00 
 
.01 .01 
Parent Education  .02 .02 .09 
Parent Race Pride Socialization .06 .03 .13 
R2 = .02    
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Table 5 
 
Preparation for Bias as a Predictor of  Self-Esteem 
 
Variable Β SE B                         β  
Child Gender -.00 .06 -.00 
Parent Income .00 
 
.01 .02 
Parent Education  .02 .02 .07 
Parent Preparation for Bias  .04 .03 .10 
R2 = .02    
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Table 6 
 
Self-Esteem as a Predictor of Academic Achievement 
 
Variable Β SE B                         β  
Child Gender -3.43 1.47 -.22* 
Parent Income -.28 
 
.30 -.11 
Parent Education  1.46 .47 .37** 
Child Self-Esteem  4.28 1.61 .24** 
R2 = .21    
 
 
 
 
 
 
 
 
 
 
 
 
